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      Recently Educational institutions are required to upgrade and implement developments in the field of educational methodology. However, the traditional method whereby information is relayed solely by the teacher without recourse to dialogue is still widely practiced. (Al Ahmad et al, 2005).

      In order to remedy this situation, interaction is required in the form of dialogue between students and faculty members within a framework of the course material. Constructive dialogue skills are imperative in the field of higher education so that students are motivated to interact comprehensively with both instructors and material (Al- Laboudi, 2003).

      Dialogue may be defined as discussion or discourse between two or more people and educational dialogue  as "a type of conversation between two people or two parties where speech is exchanged between them in an equal manner, whereby neither monopolizes speech and speech iscarried out in a calm manner away from rivalry and bigotries" (World Seminar, 1998). 

      Dialogue is also an important educational method used to clarify ideas, meanings are clarified in an interesting way and misconceptions and misunderstandings of students are corrected (Al-Sinjilawi, 2002).

      Dialogue is considered an accredited educational methodology (Al-Sarhan, 1994).

      Dialogue is one of the methods that may be used to develop the ability to think, a method that has been used in teaching since ancient times and has been attributed to Socrates and called the Socratic Dialogue Method  because he used it to guide his students thinking and encourage them to research specific topics.

      For example, asking the students a question and pretending his ignorance of the answer, thus motivating the students to arrive at an answer or conclusion as a result of personal reasoning, logic and deduction. The question could not always be answered conclusively or have one clearly defined answer.

The dialogue method in teaching relies on converting the teaching material into dialogue through questions and answers related to the study subject. In this way the teacher is able to guide students to arrive at specific conclusions resulting from conviction based on proof and argument (BouSaeedy, 1998).

      Educational dialogue is also a method used to stimulate the student and has become a pivotal system of both teaching and learning. The instructor formulates questions which motivate and guide students towards the required knowledge or skill without interference, except in difficult situations which require such an intervention to clarify ambiguity. (Sa’adah and Ibrahim 1997)

       (Al-Nahlawi, 1999) sees dialogue as "two or more sides speaking to each other, asking questions and receiving answers concerning a single subject or goal. Although a conclusion may not be reached and neither side may convince the other, nevertheless the listener derives a lesson and forms an attitude or stance for his own opinion."

       (Al Hajooj ,2003) defined dialogue as "a way of group thinking that is critical, gives guidance and insures that a generation of new ideas characterized with dynamism is based on respectful equality between dialogue interlocutors".

       (Hammad ,2003) defined it as "being based on deep mental reasoning, a calm contemplative look at the issue at the centre of discussion inclusive of two or more points of view or a comparison between opposing things" for example: political discussion between leaders or supporters of opposing political doctrines or factions.  

 (Khalifa,2000) states that practicing the dialogue method not only improves the instructor's skills in presentation and explanation but also the student's leaning ability,  as he/she is no longer a passive recipient but becomes an interactive participant, and the  relaxed, positive atmosphere thus created between instructor and student, motivates the student, raises his/her self-confidence and improves student learning. 

       (Fadlallah, 1999 & Mohammad, 2001) see the main importance of educational dialogue as a means of developing mutual respect and social interaction between instructor and student and amongst students themselves. The relaxed and friendly atmosphere thus created develops the student's self-confidence to voice and defend his/her opinions and to participate and learn at his/her own pace according to individual ability.  In addition, the student will thus be motivated to expand his powers of logic and reasoning towards more creative and critical thinking. The skills and behaviour taught by the practice of educational dialogue help to promote good citizenship and aid the student in successfully facing the challenges of contemporary life.
         (Abu Shreitih, 2007) agrees with the views of Fadlallah and Mohammad (above) and expands on the point that educational dialogue hones the student's personality by the induction of mutual respect and dialogue etiquette between interlocutors, and also points out that the perceptive instructor also benefits from practicing the dialogue method by gaining insight into students' needs and motivations and replacing boredom and monotony in the classroom by positivity and vitality. One of the main student benefits from the dialogue method is the training he/she receives in analysis and deduction and the knowledge that, as stated by Fadlallah & Mohammad, dialogue based on persuasion forms an education based on logic.

(Al-Samerra`i et al, 2000) 

When practising the dialogue method, aids should be used that

help to achieve its goals and improve the students' understanding and positive interaction with the material.

      One of these means is the reliance on the educational activity accompanying teaching carried out by students with guidance from the teacher. This means or method can be utilized in such a way that students feel how important it is, and this in turn helps achieve the desired goals. The dialogue method is excellent in allowing for individual differences between students in the interaction between student and teacher according to the individual student's ability. It also encourages students to respect other's opinions, learn from others, and increase the level of education helping them to retain learning for the longest period possible because students work to obtain knowledge and are immediately either supported if the answer is correct or corrected if the answer is wrong. 

The dialogue method is based on many principles which have been mentioned by (Al-Samerra`i et al, 1995), and defined by (Khalifa, 2000) and (Rabab`ah,2009), Fundamental principles for effective educational dialogue rest upon the instructor's ability to excite and stimulate students' interest in seeking and obtaining knowledge, clarity and organisational skills in planning and preparing subject content. The instructor should write the lesson title on the board and inform students clearly as to the dialogue subject, the reason for its choice and the object or goal of the dialogue while pointing out that regardless of the subject the dialogue method is principally based on ethical and argumentative issues requiring discussion, problem solving, analysis and deduction, as stated by (Qattami, 1990): The dialogue method also incorporates other teaching methods for example: discussion, analysis and deduction methods which dominate the classroom leading to students acquiring thinking skills. 

       A relaxed atmosphere in the classroom is most conducive to the successful implementation of the dialogue method, aiding the acquisition of thinking skills, manners and respect between instructors and students, all of which are imperative if the practice of educational dialogue is to fulfil its objective of developing the teaching/learning process.      

      In view of the above, the importance of educational dialogue and its effective role in the educational process, especially at the university level, becomes evident. University education should not focus exclusively on academic achievement, but needs to include within the teaching framework the social skills and abilities that prepare and enable students to participate fully and effectively in the development of society. The practice of educational dialogue by university staff will no doubt have a positive impact on students, improving their abilities of critical thinking and logical deduction as well as providing the confidence to present opinions and engage in reasoned discussion and dialogue not only with their peers, but also in a wider, future context. 

It is from this viewpoint that the researcher has sought to determine the extent to which effective educational dialogue is practiced by instructors from the department of Curriculum and Instruction at Al-Albayt University.
Statement of the Problem
      The problem examined in this study was the extent to which principles of educational dialogue are practiced by instructors from the department of curricula and instruction at Al-Albayt University. 

      Question One: To what extent, according to students' perceptions, are principles of educational dialogue practiced by instructors in the Faculty of Education in Al-Albayt University?

      Question Two: Are there statistically significant differences in participants' responses in relation to variables of gender and year-of- study at the significance level (α=0.05)?

Significance of the Study 

      The importance of this study derives from the importance of dialogue as one of the basic educational techniques used to make the instructional process more effective. The basic relationship between teacher and student is dialogue; information and ideas cannot be exchanged without dialogue. Furthermore, the importance of the study also lies in determining the extent to which instructors in the Faculty of Education at Al-Albayt University practice educational dialogue. 

It is hoped that the results, feedback and recommendations presented by this study may help to emphasise the need to implement the principles of educational dialogue in higher education. When practiced effectively the dialogue method provides mutual benefits for Faculty members and students. The relaxed and well-ordered classroom atmosphere promotes understanding and mutual respect, encourages students to think critically and creatively and to have the self-confidence to form opinions and structure arguments which contribute to group discussions. Instructors will be stimulated and encouraged by the students' positive response and increased sustained interest throughout the class, which raises student skills and abilities both academically and in the field of social behaviour and interaction, too.
      The study sample         comprised 12 randomly selected male and female students from a total population of 217 students studying for a BA degree as classroom teacher at Al-Albayt University, all of whom were included in the study.  

Definition of Terms
      Educational dialogue: An educational technique based upon the exchange of information and ideas between teachers and students within the classroom.

Basic principles of educational dialogue: A set of basics that instructors are required to practice in the classroom. These basics include the items of the study instruments 
, prepared by the researcher.

      Instructor: A professional educator who teaches a subject or a skill in college or university.

      Classroom: a room where classes are taught in a school, college, or University.

      Dialogue: is a literary and theatrical form consisting of a written or spoken conversational exchange between two or more. 

Review of Literature

The researcher reviewed several studies related to the topic of the current study:

       (Rabab'ah ,2009) carried out a study aimed at determining the effect of the different teaching strategies of co-operative shared learning, the traditional method, and the dialogue-based method on acquiring and developing ability in contemplative thinking. The research involved high school students in Jordan studying Islamic Education. The study population consisted of 78 male 11th Grade students from Salt High School in the Balqa' Governorate. The students were divided into three groups and each was group taught by one of the three methods mentioned above. The study instruments, valid and verified tests in the acquisition (memorization) of knowledge and thinking, were prepared by the researcher. Results showed a statistical variance of (α ≤ 0.05) in favour of the experimental group taught by shared learning and dialogue. The study also showed statistically significant differences between the two experimental groups and the control group. This was attributed to the use of shared learning and dialogue, in favour of groups using dialogue and shared learning.

       (Oteibi ,2005) conducted a study entitled "Educational Dialogue between University Lecturer and Higher Education Students in Light of a Re-engineering Culture" aiming to determine the importance of university staff practice of principles of educational dialogue in light of the re-engineering culture, from the perspectives of lecturers and students, using a descriptive survey approach.

      The main results of the survey indicated that from the students' perception the extent to which the teaching staff applied educational dialogue elements was low, and rated the importance of educational dialogue as medium although the main mechanisms of educational dialogue elements between lecturer and student were rated as high. However, the teaching staff perspective was that the level of application of educational dialogue elements was somewhat low. 

      (Khalifa, 2000) conducted a study aimed at discovering the effect of organized dialogue between teachers and 12th grade science-track students in the Syrian city of Homs. The study sample consisted of 76 students distributed into two trial groups and 76 students distributed into two control groups. The study results showed that there were statistically significant differences in the latter test between the control and trial groups in favour of the trial group being taught by the dialogue method. 

      Loursi (1997) conducted a study aimed at discovering the effectiveness of the dialogue method in primary education. The study tool consisted of visualization and understanding scales and the study sample consisted of 6th grade students. Planners were affected by the type of prevalent visualization amongst students whereby the relationship between the two variables is a positive associative relationship and the difference between students of negative parameters and those with positive parameters indicates both the efficacy of the dialogue method and the students' visualization of their roles.

       (Bousaeedi ,1998) conducted a study aimed at examining the effect of the two methods of directed exploration and dialogue in teaching geography on developing deductive thinking skills in 2nd Preparatory grade pupils second preparatory students in the Interior District of the Sultanate of Oman. The study sample consisted of 210 pupils randomly selected from the study population and divided into three groups: a trial group consisting of (70) students in two sections taught by the directed exploration method and a second trial group consisting of (70) students in two sections and two schools, taught using the dialogue method.

      The control group consisting of (70) students in two sections taught using the classical method of teaching.

      Results showed statistically significant differences at level of significance (α=0.05) between the two study groups in favour of the dialogue method and statistically significant differences at level of significance (α=0.01) between the two groups taught by directed exploration and classical methods in favour of directed exploration.

Arauz and Wells (2006) conducted by a study aimed to examine the effect dialogue had in the classroom. The study concluded that the dialogue method had several advantages and was capable of improving characteristics of both teacher and student, and also there was an increasing agreement amongst educators that instruction would be more effective when students were already familiar with the terminology used in dialogue.

      Skidmore, Perez-parent and Arnfield (2003) conducted a study concerned with examining the quality of dialogue between teacher and students in the classroom during a cognitive hour in a class for the teaching of directed reading skills, and its relationship with students' understanding of the main points.

Black (2005) conducted a study that aimed to determine Communication between Teacher and Students and Ability of Students in Understanding their Process of Learning. This study indicated that dialogue often encouraged students toward active learning. The study examined the effort of one of the trainers in teaching dialogue in a study subject and described the perspective of the students on the interaction occurring between teacher and students.. The results of the study showed that the descriptions of students were identical and compatible with dialogue elements such as presence and voice tone on one hand, but not compatible with regard to oral exchange.  

      Crawford (1993) conducted a study that aimed to determine the efficacy of an English language program that used the dialogue method to improve the language level of a select sample of community college students in the State of Florida, in the U.S.A. The study sample consisted of 400 male and female students divided into two groups; the first was a trial group that studied the program using the dialogue method while the other was a control group that studied the program in the traditional way. Study results showed that no differences of statistical significance attributed to gender and ethnicity were found between the academic levels of the two groups however the study did show that differences of statistical significance attributed to the teaching methods existed between the academic levels of both groups, in favour of the dialogue method. 

A study conducted by Campell (1989) aimed to identify the result of a teaching staff development program using dialogue to improve the learning abilities of academically poor students at Pennsylvania University, USA. 

The study sample was divided into two groups, with the trial group taught by the dialogue methods and the control group by other methods. Results showed a statistically significant improvement in students' performance in comprehension tests, science, mathematics, and English language, however no change of statistical significance was found in students' self-esteem. 

Methodology  
Population and study sample

      The present study sample consisted of 12 male and female students randomly selected from a population of 217 students with a major in classroom teacher at Al-Albayt University, all of whom were included in the study. 

Instrumentation

A questionnaire consisting initially of 39 items was developed by the researcher to determine the extent to which principles of educational dialogue are practiced by instructors from the department of education at Al-Albayt University. 

Validity of the study 

      The questionnaire was presented to a panel of independent specialists from the Curriculum Department at Al-Albayt University for evaluation and comment according to suitability and linguistic accuracy criteria, and addition or deletion of items.      

      The questionnaire was subsequently accredited following implementation of the panel's comments and recommendations including the deletion of eight items deemed to be irrelevant to the study, with the final form consisting of 31 items.

      Reliability of the study was proven through a sample of 12 male and female students randomly selected from the study population, which was included in the final sample of the study. The test-and-re-test method was used with a two week period between each application. The researcher then calculated the Pearson Correlation Coefficient which amounted to (0.86).

Study Variables:

Independent Variables

-  Male/female

- Four college levels: freshman, sophomore, junior and senior.

Dependent Variables

Instructors' practice of educational dialogue. 

Statistical Analysis

      In order to answer the two study questions the following statistical analysis methods were used:

Question One: means and standard deviations were used.

Question Two: means and standard deviations were calculated in accordance with the variables of the study followed by Two-Way ANOVA and the Schiffi t- test for the latter comparisons. The researcher divided the 5 items of the Likert Scale into five equal categories to explain the study sample's evaluation.
To interpret study sample's individual evaluation (teaching staff) for each item in the tool the following statistical standard was used. (Each category equals  0.80)
	1.00– 1.80

	Very low evaluation


	1.81 – 2.60

	Low evaluation


	2.61 – 3.40

	Medium evaluation


	3.41 – 4.20

	High evaluation


	4.21 – 5.00

	Very high evaluation



	


Results for Question One:

      To what extent do instructors practice principles of educational dialogue from their students' perceptions?

      To answer this question, means and standard deviations were calculated for the participant's responses to the items of the questionnaire.
Table (1)
Means and Standard Deviations of Participants' Responses to the Items of the Questionnaire:
	Rank
	Item No.
	Item
	Average
	SD
	Degree

	1
	1
	Instructor prepares students for dialogue and discussion at the beginning of each class.
	3.96
	0.71
	high

	2
	16
	Instructor avoids yes-or-no questions during dialogue.
	3.57
	0.95
	high

	3
	29
	Instructor shows students that the goal of dialogue is to reach the correct answer.
	3.55
	0.92
	high

	4
	21
	Instructor gives students proper time for dialogue and question.
	3.48
	1.01
	medium

	5
	28
	Instructor defines points of agreement and disagreement between parties of dialogue.
	3.43
	0.01
	medium

	6
	19
	Instructor directs questions for all students before choosing one of them.
	3.41
	1.04
	medium

	7
	5
	Instructor helps students use proper utterances that lead to smooth transition of ideas.
	3.39
	1.02
	medium

	8
	17
	Instructor varies degree of ease and difficulty of questions during dialogue.
	3.38
	1.08
	medium

	9
	6
	Instructor presents ideas in rational way.
	3.37
	1.10
	medium

	10
	15
	Instructor re-discusses the points of dialogue where students made mistakes.
	3.36
	0.76
	medium

	11
	11
	Instructor  uses enhancement

 to decide the right answers during dialogue.
	3.35
	1.10
	medium

	12
	30
	Instructor uses evidence and proof in dialogue with students
	3.34
	1.02
	medium

	13
	7
	Instructor allows for individual differences during dialogue.
	3.31
	1.16
	medium

	14
	12
	Instructor uses fun elements within proper limits to lessen tension during dialogue.
	3.30
	1.12
	medium

	15
	2
	Instructor asks students intriguing questions about the topic of dialogue.
	3.29
	1.10
	medium

	16
	22
	Instructor uses standard language in communicating with students.
	3.28
	1.16
	medium

	17
	9
	Instructor encourages students to respect other opinions.
	3.27
	1.10
	medium

	18
	4
	Instructor preliminarily presents the main ideas of dialogue.
	3.26
	1.15
	medium

	19
	3
	Instructor defines the goal of dialogue in a clear manner.
	3.25
	108
	medium

	20
	8
	Instructor controls dialogue inside classroom.
	3.24
	1.11
	medium

	21
	14
	Instructor seeks to enhance student's confidence throughout dialogue.
	3.23
	1.09
	medium

	22
	25
	Instructor listens to students' expressing their feelings and problems.
	3.21 
	1.15
	medium

	23
	23
	Instructor uses supportive utterances: expressing thanks and commendation during dialogue.
	3.19
	1.12
	medium

	24
	13
	Instructor liberates students from the state of silence to the state of discussion and communication of ideas and viewpoints.
	3.26
	13
	medium

	25
	24
	Instructor maintains eye contact during dialogue.
	3.14
	1.13
	medium

	26
	10
	Instructor helps students to arrive at right answers through prompts.
	3.10
	1.15
	medium

	27
	20
	Instructor poses questions related to the content in order to motivate them to answer.
	3.06
	1.16
	medium

	28
	31
	Instructor is open-minded about students' ideas and notes.
	3.04
	1.23
	medium

	29
	18
	Instructor focuses on questions requiring analysis and deduction.
	3.00
	1.21
	medium

	30
	27
	Instructor summarizes important ideas addressed during dialogue.
	2.21
	0.84
	medium

	31
	26
	Instructor prepares listening students to arrive at the end of dialogue.
	2.16
	0.81
	low

	
               
	3.23
	0.22
	low


      As shown in Table 1 means ranged from 2.16-3.96 with standard deviations between 0.71-1.23 and evaluation ranging from low to high.

      Item 1: Instructor prepares students for dialogue and discussion at the beginning of each class rank high with a mean of 3.96 and standard deviation of 0.71. Item 16:Instructor avoids yes-or-no questions during dialogue ranked second with a mean of 3.57 and standard deviation 0.95 and evaluation of high. 

      Item 26: Instructor prepares students to arrive at the end of dialogue, ranked last with a mean of 2.16 and standard deviation of 0.81, an evaluation of low. The overall mean average of participants' responses was 3.23 with a standard deviation of 0.22 and evaluation of medium.

 Results for question Two: 

 Are there statistically significant differences at (α = 0.05) level of significance for the extent of practice of principles of educational dialogue by instructors which may be attributed to gender and study year variables? Table 2

      To answer this question, the means and standard deviations T-test and ANOVA for the Instructors' valuations were used for the instrument overall and in accordance with (gender and study year) variables, also interaction between them. 

In order to define the levels of statistical significance of these differences, the Two-Way ANOVA was applied to explore the differences due to variables (gender and study year     calculated as shown in Table 2,
Means and Standard Deviations of Instructors' Evaluations in the tool overall according to variables of gender and study year
	Gender
	Study Year
	Number
	SD
	Average

	Male
	Freshman
	23
	3.06
	0.28

	
	Sophomore
	21
	3.20
	0.18

	
	Junior
	20
	3.16
	0.11

	
	Senior
	13
	3.61*
	0.34

	
	Total
	77
	3.22
	0.29

	Female
	Freshman
	7
	3.26
	0.15

	
	Sophomore
	36
	3.24
	0.17

	
	Junior
	54
	3.24
	0.13

	
	Senior
	15
	3.28
	0.19

	
	Total
	112
	3.24
	0.15

	Study Year
	Freshman
	30
	3.11
	0.26

	
	Sophomore
	57
	3.23
	0.17

	
	Junior
	74
	3.22
	0.13

	
	Senior
	28
	3.43
	0.31

	Total
	189
	3.23
	0.22

	
	
	
	


Table (3)
Results of the two-way ANOVA test for averages of participants
 valuations according to gender and study year variables

	Source of Difference
	Sum
	Degree of Freedom
	Average
	F Value
	Statistical Significance

	Gender
	0.001
	1
	0.001
	0.027
	0.869

	Study Year
	1.407
	3
	0.469
	13.258
	*0.000

	Gender X Study Year
	1.076
	3
	0.359
	10.135
	*0.000

	Error
	6.405
	181
	0.035
	
	

	Total
	8.890
	188
	
	
	


      As shown in Table 3 there are statistically significant differences at level of significance (0.05) in participants' evaluations of the instrument as a whole in accordance with gender and study year variables. The Schiffi test of latter comparisons was used in order to determine the inclinations of differences. The results are shown in Table 4 below.
Table 4

Results of the Schiffi Test to explain the differences due to study year variables and comparisons of averages of participants' evaluations of the instrument 

	Study Year
	Average
	Freshman
	Sophomore
	Junior
	Senior

	Freshman
	3.11
	___
	-0.12
	-0.11
	*-0.32

	Sophomore
	3.23
	
	___
	0.01
	-0.20

	Junior
	3.22
	
	
	___
	-0.21

	Senior
	3.43
	
	
	
	___


*The difference is significant at (α ≤ 0.05)
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ملخص


      هدفت هذه الدراسة إلى كشف درجة ممارسة أعضاء هيئة التدريس بقسم المناهج في كلية التربية بجامعة آل البيت لمبادئ الحوار التربوي، من وجهة نظر الطلبة. تكون مجتمع الدراسة من جميع طلبة كلية التربية تخصص معلم صف في جامعة آل البيت للعام الدراسي 2008/2009، تكونت الاستبانة من 31 فقرة.  


      أظهرت النتائج حصول الفقرة (1): يهيئ عضو هيئة التدريس الطلبة للحوار والمناقشة بداية كل محاضرة على أعلى متوسط حسابي، بينما حصلت الفقرة (26): يهيئ عضو هيئة التدريس الطلبة المستمعين للوصول إلى نهاية الحديث على أدني متوسط حسابي. هناك وجود فروق في استجابات أفراد الدراسة حسب متغير السنة، ولصالح السنة الرابعة، في حين لا توجد فروق دالة إحصائية حسب متغير الجنس. 


الكلمات الدالة: مبادئ الحوار التربوي، أعضاء هيئة التدريس, الغرفة الصفية, الحوارالتربوي, الحوار.


Abstract


      The present study aimed at determining the extent to which the principles of educational dialogue are practiced by instructors from the Department of Curricula and Instruction at Al-Albayt University.


      The sample of the study comprised 12 male and female students randomly selected from a population of 217 with a major in classroom teacher. A valid and reliable questionnaire comprised of 31 items was developed by the researcher and used in this study.


      The results of the study showed a mean average of 3.23% with significant positive statistical differences indicated for instructors` classroom preparation for dialogue, but showed negative differences in maintaining student interest throughout the class. However, significant differences were not detected for gender. 


      


��





The researcher recommended that instructors be afforded further training to improve their skills in practicing the principles of educational dialogue in general, focusing on areas where low performance was indicated in order to improve the classroom practice of educational dialogue.
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